
English Curriculum Reading

Intent
Everybody is a reader at St John’s. We aspire for every child to become an excellent reader, who can: confidently select 
and use strategies to successfully recognise words; read with multidimensional fluency that includes appropriate 
expression, phrasing, smoothness and pace; continually develop their cultural capital and use this to comprehend a 
broad range of language and texts; have a passion for reading and can discuss the different pleasures that they gain from 
reading and read widely and often in different contexts in school and at home. 

Implementation
Initially, learners at St John’s engage with a programme of synthetic phonics – Read Write Inc. This enables children to 
master word recognition by developing phonological awareness, the ability to decode words and also recognise familiar 
words from sight. Beyond the phonics programme, early readers are exposed to demanding and exquisite texts through 
their continuous provision and/or literacy lessons.
Once children have graduated from the programme of synthetic phonics, reading is taught through the Take One Book 
reading programme which teaches all comprehension strategies in a range of ways. 

Reading for Pleasure
St John’s actively promotes reading for pleasure. Each class enjoys a book corner within their classroom and visits to the 
school library. Children, parents and carers are encouraged to engage in recreational reading at home for pleasure. 
Reading journals are used to capture children’s reading engagement and promote discussions about books, both at home 
and in school. There are opportunities for parents to visit school as a ‘mystery reader’ to KS1 classroom and stories are 
shared on Class Dojo by teachers in the school. 
Regular whole class story time are timetabled throughout the school week. These enable pupils to develop their 
knowledge of a range of different authors and genres. Children grow in confidence when discussing their preferences and 
opinions regarding texts. There is always an opportunity to share class texts and learn about the reading habits of peers, 
making comparisons with their own reading and recommendations for future reads.

‘When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not 
achieved anything greater than the ability to share feelings and thoughts through language.’ 
(James Earl Jones)



English Curriculum Reading

Impact

Phonics assessments track the impact of our synthetics phonics programme. These inform future practice to 
ensure all children progress through the scheme at or above age related expectations. This ensures pupils are 
adequately prepared for the year 1 Phonics Screening Check. Formative assessment is used throughout reading 
lessons across the school to track the progress of individual readers and groups. PIRA assessments are used termly 
to assess the progress of our developing readers. 

‘When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not 
achieved anything greater than the ability to share feelings and thoughts through language.’ 
(James Earl Jones)



English Knowledge Progression English knowledge progression across EYFS

Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Theme Marvellous Me Let’s Celebrate! All Around the World The Great outdoors Back in time

Curriculum 

links with 

KS1

C
y

c
le

 A

Superheroes Homes and houses Transport Travel -Countries Our Local Living world Dinosaurs to dolls

C
y

c
le

 B

Kings, Queens and us People who help us Frozen lands-Arctic and 

Antarctic

Our planet Amazing Africa Seaside adventures

Curious 

questions 

C
y

c
le

 A

What is super about 

me?

What kinds of homes do 

children live in around the 

world?

Do all forms of travel have 

wheels?

If you could travel 

anywhere, where would 

you go?

Where and how do living 

things survive?

What would you take to play 

with on a dinosaur 

adventure?

C
y

c
le

 B

Do Knights exist in 

Pebmarsh? 

What is a Celebration? How do animals and humans 

survive in frozen lands?

What is below our feet and 

above our head?

Where and how do livings 

things survive? 

What adventures have 

happened at the seaside?

Key Texts-

These 

may 

change 

due to the 

children’s 

interests 

C
y

c
le

 A

Super Duper You 

My Mum and Dad make me 
Laugh

Supertato

Three Little Pigs 

Gruffalo

A place called Home 

The naughty bus

Mrs Armitage’s new 

wheels

Cars trucks and things 

that go

Emma Jane’s 

aeroplane

One Hundred Decker 

rocket

Lost and found 

What the lady bird 

heard

The giant jam 

sandwich

Jack and the 

Beanstalk

How to grow a 

dinosaur

Non-fiction dinosaurs

Pinocchio

C
y

c
le

 B

Knight School

How to catch a dragon

Sleeping beauty

Doctorsauras

Mog goes to the VET 

Cops and Robbers

Non-fiction of Arctic and 

Antarctic

Poles Apart

The Emperor’s Egg

The way back home, 

Alien tea on planet 

zum zee

Non- fiction African 

animals

Handa’s Surprise,

Alan’s big scary teeth

The Night Pirates

Non-fiction seaside

The Singing Mermaid



English Knowledge Progression English knowledge progression across EYFS
‘When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not achieved anything greater than the ability to share 
feelings and thoughts through language.’  (James Earl Jones)

Phonics- We 

follow Read, 
Write Inc 

Phase 1- listening and oral 
segmenting games 

Week4-8 m,d,s,a,t I n p g o c 
k 

U b f e l h r j v y w z x ll ff ss 

zz

Sh ck qu th ng nk 

Consolidation and 

fluency 

Consolidation and 

fluency 

Consolidation and 

fluency 

Consolidation and 

fluency 

Literacy-

Reading

Listen to and talk about stories

Handle books carefully and 

correctly 

Suggest how it may end. 

Show an interest in illustrations 

Show an awareness of rhyme 

Talk about the beginning, 

middle and end of the 

story

Join in with repeated 

refrains from a story

Begin to talk about the 

characters, setting and 

main events 

Know that print carries 

meaning 

Show an awareness of 

rhyme and alliteration 

Recognise familiar signs 

and logos 

Hear and say some initial 

sounds 

Begin to segment and 

blend simple words and 

captions 

Continue a rhyming string 

Discuss the characters, 

events and setting in more 

detail

Link sounds to letters 

Segment and blend simple 

words 

Extend vocabulary 

through retelling

Read some simple 

words including 

keywords 

Read some simple 

sentences 

Enjoy an increasing 

range of books 

Use phonics to

Read simple words and 

sentences 

Read some high 

frequency words with 

fluency 

Talk about they have 

read

Use phonics to read 

words and sentences.

Read high frequency 

words

Show an understanding 

of what they have read. 



English Knowledge Progression English knowledge progression across EYFS
‘When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not achieved anything greater than the ability to share 
feelings and thoughts through language.’  (James Earl Jones)

Literacy- Writing 

For guidance we 

use, Story Dough 

and Drawing 

club by Greg 

Bottrill

Giving meaning to 

marks we make

Hear and say initial 

sounds 

Linking sounds with 

letters

Writing for a purpose

Focus: Story dough

Linking sounds to 

letters

Form recognisable 

letters

Hear and say and 

write initial and final 

sounds in words

Form some 

recognisable letters 

and represent some 

sounds in order to 

write simple words 

Begin to write 

captions

Writing for a purpose

Focus: Story dough

Break the flow of speech 

into words 

Segment and write simple 

words 

Write a simple caption 

Writing for a purpose

Focus: Drawing club 

Attempt to write a simple 

sentence 

Spell some keywords 

correctly 

Use finger spaces 

Focus: Drawing club

Use phonic knowledge to 

write words that match 

the spoken sound 

Write sentences that can 

be read by themselves 

and others 

Focus: Drawing club vol 2 

Write sentences with some 

words spelt correctly, and 

others phonetically 

plausible 

Focus: Drawing club vol 2



English Curriculum ‘When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not 
achieved anything greater than the ability to share feelings and thoughts through language.’ 
(James Earl Jones)

Breadth of Study-Reading
Key Stage 1 Key Stage 2

• Listen to traditional tales.
• Listen to a range of texts.
• Learn some poems by heart.
• Become familiar with a wide range of texts of different 
lengths.
• Discuss books.
• Build up a repertoire of poems to recite.
• Use the class and school libraries.
• Listen to short novels over time.

• Read and listen to a wide range of styles of text, 
including fairy stories, myths and
legends.
• Listen to and discuss a wide range of texts.
• Learn poetry by heart.
• Increase familiarity with a wide range of books, 
including myths and legends,
traditional stories, modern fiction, classic British fiction 
and books from other
cultures.
• Take part in conversations about books.
• Learn a wide range of poetry by heart.
• Use the school and community libraries.
• Look at classification systems.
• Look at books with a different alphabet to English.
• Read and listen to whole books.



English Curriculum
(reading texts)

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

How is it different, how is it the same? How and why does that happen? What did they leave behind? What would happen if?

M
ile

st
o

n
e 

1 C
yc

le
 A

Pumpkin Soup
By Helen Cooper

Pattan’s Pumpkin: An Indian Flood 
Story – Chitra Soudar

The Rhythm of the Rain
By Grahame Baker-Smith

Flood – Alvaro Villa

Moth – Isabel Thomas
The Wolf, The Duck and The 
mouse – Mac Barnett & Jon 

Klassen
Caterpillar Cake – M 
Goodfellow (Poems)

Boundless Sky – Amanda 
Addison

Grandma Bird – Benji Davies

Pandora – Victoria Turnball
Where do clothes come from? – C. 

Butterworth

Traditional Tales – The Three 
Billy Goats Gruff

Look What I found in the 
Wood

By The National Trust

C
yc

le
 B

Grey Island Red Boat
By Ian Black

The Castle the King Built by 
Rebecca Colby

The Great Fire of London
By Stewart Ross

The GlassMaker’s Daughter 
– Diane Hofmeyr

Ossiri and the Bala Mengro –
Katharine Quarmby & 

Richard O’Neill

Lots: The Diversity of Life on 
Earth – N. Davies Planet 

Awesome, By Stacey McAnulty

The Secret Sky Garden
By Linda Sarah

Message from the Moon – Hilda 
Offen (poems)

Ice Bear – Nicola Davies
The Night Gardener – Terry Fan (PSHE 

link)

Wild – Emily Hughes
One Day on our Blue Planet –
Rainfores – Ella Bailey –also 

Savannah/Ocean - for 
habitats

M
ile

st
o

n
e 

2

C
yc

le
 A

The Iron Man by Terry Hughes

The Secrets of Stonehenge 
by

Mick Manning
The Pebble in my pocket by 

Meredith Hooper

Selfies with Komodos by Brian 
Moses Darwin’s super popping worm 

spectacular by Polly Owen
Blue John

By Berlie Doherty
The Story of Blue Planet by 

Andri Magnanson

C
yc

le
 B

Roman Soldiers by Tegan Evans
The Rage of the Sea Witch 

by Roland Chambers
The Language of Cat by Rachel 

Rooney
Amazon River by Frances 

Sangma
Luna and the Treasure by Joe Todd 

Stanton
Walter Tull’s Scrap book by 

Michaela Morgan

M
ile

st
o

n
e 

3

C
yc

le
 A

The Savage by David Almond

Diary of a young Naturalist 
by Dara McAnulty

Beowulf by Kevin Crossley 
Holland

Marshmallow Clouds by Ted 
Kooser

The Snow Goose by Paul Galico Clockwork by Phillip Pullman
Floodland by Marcus 

Sedgwick

C
yc

le
 B

The Final year by Matt Goodfellow
A Story like the wind by Gill 

Lewis Reaching for the moon 
by Katherine Johnson

Carol Ann Duffy Poems The Story of Captain Nemo Dave 
Eggers

On the Origin of species by Sabine 
Radeva

Unlocking the universe by 
Lucy Hawking

‘When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not 
achieved anything greater than the ability to share feelings and thoughts through language.’ 
(James Earl Jones)



English Skills Progression
‘When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not achieved anything greater than the ability to share 
feelings and thoughts through language.’ (James Earl Jones)

Reading progression across all milestones

Concept Milestone 1 Milestone 2 Milestone 3

Read words 
accurately
This concept 
involves 
decoding and 
fluency.

• Apply phonic knowledge and skills as the route to decode words.
• Respond speedily with the correct sound to graphemes (letters or groups 
of letters) for all 40+ phonemes, including, where applicable, alternative sounds for 
graphemes.
• Read accurately by blending sounds in unfamiliar words containing GPCs 
that have been taught.
• Read common exception words, noting unusual correspondences 
between spelling and sound and where these occur in the word.
• Read words containing taught GPCs and –s, –es, –ing, –ed, –er and –est endings.
• Read other words of more than one syllable that contain taught GPCs.
• Read words with contractions (for example, I’m, I’ll, we’ll) and understand 
that the apostrophe represents the omitted letter(s).
• Read aloud accurately books that are consistent with phonic knowledge and that 
do not require other strategies to work out words.
• Re-read these books to build up fluency and confidence in word reading.
• Read accurately by blending the sounds in words that contain the 
graphemes taught so far, especially recognising alternative sounds for graphemes.
• Read accurately words of two or more syllables that contain the same graphemes 
as above.
• Read words containing common suffixes.
• Read most words quickly and accurately, without overt sounding and 
blending, when they have been frequently encountered.
• Read aloud books closely matched to their improving phonic 
knowledge, sounding out unfamiliar words accurately, automatically and without 
undue hesitation.
• Re-read books to build up fluency and confidence in word reading.

• Apply a growing knowledge 
of root words, prefixes and 
suffixes (etymology and 
morphology).
• Read further exception 
words, noting the spellings.

• Apply knowledge of root 
words, prefixes and suffixes.
• Read age-appropriate books 
with confidence and fluency 
(including whole novels).
(Note: this should be 
through normal reading rather 
than direct teaching.)



English Skills Progression Reading progression across all milestones

Concept Milestone 1 Milestone 2 Milestone 3

Understand texts
This concept 
involves 
understanding both 
the literal and more 
subtle nuances of 
texts.

• Discuss events.
• Predict events.
• Link reading to own experiences and 
other books.
• Join in with stories or poems.
• Check that reading makes sense 
and self-correct.
• Infer what characters are like from 
actions.
• Ask and answer questions about texts.
• Discuss favourite words and phrases.
• Listen to and discuss a wide range of 
texts.
• Recognise and join in with (including 
role-play) recurring language.
• Explain and discuss understanding of 
texts.
• Discuss the significance of the title 
and events.
• Make inferences on the basis of 
what is being said and done.

• Draw inferences from reading.
• Predict from details stated and implied.
• Recall and summarise main ideas.
• Discuss words and phrases that capture 
the imagination.
• Retrieve and record information from non-fiction, 
using titles, headings, sub-headings and indexes.
• Prepare poems and plays to read aloud 
with expression, volume, tone and intonation.
• Identify recurring themes and elements 
of different stories (e.g. good triumphing over evil).
• Recognise some different forms of poetry.
• Explain and discuss understanding of 
reading, maintaining focus on the topic.
• Draw inferences such as inferring 
characters’ feelings, thoughts and motives from 
their actions, and justifying inferences with 
evidence.
• Predict what might happen from details 
stated and implied.
• Identify main ideas drawn from more than 
one paragraph and summarise these.
• Identify how language, structure and 
presentation contribute to meaning.
• Ask questions to improve understanding of a text.

• Recommend books to peers, giving reasons for choices.
• Identify and discuss themes and conventions in and across a wide 
range of writing.
• Make comparisons within and across books.
• Learn a wide range of poetry by heart.
• Prepare poems and plays to read aloud and to perform, showing 
understanding through intonation, tone and volume so that the 
meaning is clear to an audience.
• Check that the book makes sense, discussing understanding and 
exploring the meaning of words in context.
• Ask questions to improve understanding.
• Draw inferences such as inferring characters’ feelings, thoughts 
and motives from their actions, and justifying inferences with 
evidence.
• Predict what might happen from details stated and implied.
• Summarise the main ideas drawn from more than one paragraph, 
identifying key details that support the main ideas.
• Identify how language, structure and presentation contribute to 
meaning.
• Discuss and evaluate how authors use language, 
including figurative language, considering the impact on the reader.
• Retrieve and record information from non-fiction.
• Participate in discussion about books, taking turns and listening 
and responding to what others say.
• Distinguish between statements of fact and opinion.
• Provide reasoned justifications for views.

‘When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not achieved anything greater than the ability to share feelings 
and thoughts through language.’  (James Earl Jones)



English Curriculum
Writing

Intent

The writing curriculum at St John’s intends to inspire children’s imagination, love of literacy and create the writers 
of the future. Whilst developing a deep understanding of key writing genres through a variety of demanding and 
exquisite texts, children learn about the key grammatical features that make up the English language. They 
consider how they as writers can use these features to develop their writing skills and be able to effectively write 
for any audience. At St John’s we truly recognise the importance of literacy – we want our learners to be the best 
writers of the future, in all disciplines, be that as an author, journalist, scientist, mathematician, artist, historian or 
any other field linked to their career of choice.

Implementation

Engagement with a programme of synthetic phonics (Read Write Inc), provides deliberate practice of writing 
sentences and spelling words. In addition to this, children are introduced to a demanding and exquisite texts that 
are used as a starting point for children to write for different purposes across the curriculum. Where appropriate, 
teachers may use other examples or stimulus to inspire writing as in KS2 longer novels do not always lend 
themselves to a range of writing genres. As appropriate the Writing Cycle is adapted to suit our early writers, with 
opportunities to plan, draft, review and publish writing that the children are proud of.

Children, who have graduated from the programme of synthetic phonics, will study a demanding and exquisite 
text in a smaller group. At the end of a writing cycle, each child will publish a fiction or non-fiction piece of 
writing. The writing will always be shared with an audience- this may be displayed, a performance or a private 
reading. It is essential that children’s writing has a meaningful purpose.

‘When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not 
achieved anything greater than the ability to share feelings and thoughts through language.’ 
(James Earl Jones)



English Curriculum
Writing

Writing Cycle

1. Immersion – inspire learners and hook them into the text.
2. Analysis – analyse model texts to springboard new grammatical learning so that 
children understand the route to mastery and beyond. 
3. Knowledge – explicitly teach grammatical knowledge linked to the genre the children 
will be writing
4. Plan – engage in guided planning  so the children are set up to be successful 

5. Draft – silent, independent drafting time with verbal feedback and prompts.
6. Edit – modelled editing lessons which focus on correcting, refining and improving.
7. Review –feedback from teacher and a chance to redraft.
8. Final Judgement – every child writes up in neat; where appropriate teacher makes an 
age-related judgement.

Suggested Lesson Structure within Cycle
1. Do Now Activity – Children will begin a lesson on an independent activity which 
activates prior learning. Whole class feedback provided.

2. Vocabulary - New vocabulary will be explicitly taught or prior knowledge will be 
revisited in depth.

3. Agenda - What are we learning today and why? Children link lesson to prior learning. 

4. Model and Check for Understanding - Teacher models element within cycle, and 
checks for understanding.

5. Independent Practice - Focus working time with adult support and feedback as 
appropriate.

6. Exit Ticket: Question or retrieval practice to assess learning.

‘When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not 
achieved anything greater than the ability to share feelings and thoughts through language.’ 
(James Earl Jones)

Impact
Formative assessment of children’s written 
outcomes within English and across the wider 
curriculum takes place continuously to 
acknowledge children’s varying starting points and 
plan responsively for next steps in learning. 
Children’s published work goes into a special write 
book termly and this follows the children through 
the school writing assessments with moderations 
internally take place at least termly.



English Curriculum ‘When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not 
achieved anything greater than the ability to share feelings and thoughts through language.’ 
(James Earl Jones)

Breadth of Study-Writing
Key Stage 1 Key Stage 2

Narrative • Write stories set in places pupils have been.
• Write stories with imaginary settings.
• Write stories and plays that use the language of fairy tales and traditional 
tales.
• Write stories that mimic significant authors.
• Write narrative diaries.

• Write stories set in places pupils have been.
• Write stories that contain mythical, legendary or historical characters or events.
• Write stories of adventure.
• Write stories of mystery and suspense.
• Write letters.
• Write plays.
• Write stories, letters, scripts and fictional biographies inspired by reading across the 
curriculum.

Non-fiction • Write labels.
• Write lists.
• Write captions.
• Write instructions.
• Write recounts.
• Write glossaries.
• Present information.
• Write non-chronological reports.

• Write instructions.
• Write recounts.
• Write persuasively.
• Write explanations.
• Write non-chronological reports.
• Write biographies.
• Write in a journalistic style.
• Write arguments.
• Write formally.

Poetry • Write poems that use pattern, rhyme and description.
• Write nonsense and humorous poems and limericks.

• Learn by heart and perform a significant poem.
• Write haiku.
• Write cinquain.
• Write poems that convey an image (simile, word play, rhyme and
metaphor).



Writing Milestone Progression

‘
Milestone 1 Milestone 2 Milestone 3
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Write with purpose
This concept involves 
understanding the purpose 
or purposes of a piece of 
writing.

• Say first and then write to tell others about 
ideas.
• Write for a variety of purposes.• Plan by 
talking about ideas and writing notes.
• Use some of the characteristic features of 
the type of writing used.
• Write, review and improve.

• Use the main features of a type of writing (identified in 
reading).
• Use techniques used by authors to create characters 
and settings.
• Compose and rehearse sentences orally.
• Plan, write, edit and improve.

• Identify the audience for writing.
• Choose the appropriate form of writing using the main features identified 
in reading.
• Note, develop and research ideas.
• Plan, draft, write, edit and improve.

Use imaginative 
description
This concept involves 
developing an appreciation 
of how best to convey 
ideas through description.

• Use well-chosen adjectives to add detail.
• Use names of people, places and things.
• Use well-chosen adjectives.
• Use nouns and pronouns for variety.
• Use adverbs for extra detail.

• Create characters, settings and plots.
• Use alliteration effectively.
• Use similes effectively.
• Use a range of descriptive phrases including 
some collective nouns.

• Use the techniques that authors use to create characters, settings and 
plots.
• Create vivid images by using alliteration, similes, metaphors and 
personification.
• Interweave descriptions of characters, settings and atmosphere with 
dialogue.

Organise writing 
appropriately
This concept involves 
developing an appreciation 
of how best to convey 
ideas through description.

• Re-read writing to check it makes sense.
• Use the correct tenses.
• Organise writing in line with its purpose.

• Use organisational devices such as headings and sub 
headings.
• Use the perfect form of verbs to mark relationships of 
time and cause.
• Use connectives that signal time, shift attention, inject 
suspense and shift the setting.

• Guide the reader by using a range of organisational devices, including a 
range of connectives.
• Choose effective grammar and punctuation.
• Ensure correct use of tenses throughout a piece of writing.

Use paragraphs
This concept involves 
understanding how to 
group ideas so as to guide 
the reader.

• Write about more than one idea.
• Group related information.

• Organise paragraphs around a theme.
• Sequence paragraphs.

• Write paragraphs that give the reader a sense of clarity.
• Write paragraphs that make sense if read alone.
• Write cohesively at length.

Use sentences 
appropriately
This concept involves using 
different types of 
sentences appropriately 
for both clarity and for 
effect.

• Write so that other people can 
understand the meaning of sentences.
• Sequence sentences to form clear 
narratives.
• Convey ideas sentence by sentence.
• Join sentences with conjunctions 
and connectives.
• Vary the way sentences begin.

• Use a mixture of simple, compound and 
complex sentences.
• Write sentences that include:

• conjunctions
• adverbs
• direct speech, punctuated correctly
• clauses
• adverbial phrases.

• Write sentences that include:
• relative clauses
• modal verbs
• relative pronouns
• brackets
• parenthesis
• a mixture of active and passive voice
• a clear subject and object
• hyphens, colons and semi colons
• bullet points.

When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not achieved anything greater than the ability 
to share feelings and thoughts through language.’  (James Earl Jones)



Writing Milestone Progression
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Present neatly
This concept involves 
developing an 
understanding of 
handwriting and clear 
presentation.

• Sit correctly and hold a pencil correctly. 
• Begin to form lower-case letters correctly.
• Form capital letters.
• Form digits 0-9.
• Understand letters that are formed in similar ways.
• Form lower-case letters of a consistent size.
• Begin to join some letters.
• Write capital letters and digits of consistent size.
• Use spacing between words that reflects the size of the letters.

• Join letters, deciding which letters are best left un-
joined.
• Make handwriting legible by ensuring downstrokes 
of letters are parallel and letters are spaced 
appropriately.

• Write fluently and legibly with a personal style.

Spell correctly
This concept involves 
understanding the need 
for accuracy.

• Spell words containing 40+ learned phonemes.
• Spell common exception words (the, said, one, two and the days of 
the week).
• Name letters of the alphabet in order.
• Use letter names to describe spellings of words.
• Add prefixes and suffixes, learning the rule for adding s and es as a 
plural marker for nouns, and the third person singular marker for verbs 
(I drink - he drinks).
• Use the prefix un.
• Use suffixes where no change to the spelling of the root word is 
needed: helping, helped, helper, eating, quicker, quickest.
• Use spelling rules.
• Write simple sentences dictated by the teacher.
• Spell by segmenting words into phonemes and represent them with 
the correct graphemes.
• Learn some new ways to represent phonemes.
• Spell common exception words correctly.
• Spell contraction words correctly (can’t, don’t).
• Add suffixes to spell longer words (-ment, -ness, -ful and -less).
• Use the possessive apostrophe. (singular) (for example, the girl's 
book)
• Distinguish between homophones and near-homophones.

• Use prefixes and suffixes and understand how to add 
them.
• Spell homophones correctly.
• Spell correctly often misspelt words.
• Place the possessive apostrophe accurately in words 
with regular plurals (for example, girls’, boys’) and 
in words with irregular plurals (for example, 
children’s).
• Use the first two or three letters of a word to check 
its spelling in a dictionary.
• Write from memory simple sentences, dictated by 
the teacher, that include words and punctuation 
taught so far.

• Use prefixes appropriately.
• Spell some words with silent letters (knight, psalm 
and solemn).
• Distinguish between homophones and other words 
that are often confused.
• Use knowledge of morphology and etymology in 
spelling and understand that some words need to be 
learned specifically.
• Use dictionaries to check spelling and meaning of 
words.
• Use the first three or four letters of a word to look 
up the meaning or spelling of words in a dictionary.
• Use a thesaurus.
• Spell the vast majority of words correctly.

When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not achieved anything greater than the ability 
to share feelings and thoughts through language.’  (James Earl Jones)



Writing Milestone Progression
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Punctuate accurately
This concept involves 
understanding that 
punctuation adds clarity 
to writing.

• Leave spaces between words.
• Use the word ‘and’ to join words and sentences.
• Begin to punctuate using a capital letter for the name of 
people, places, the days of the week and I.
• Use both familiar and new punctuation 
correctly, including full stops, capital letters, 
exclamation marks, question marks, commas for lists and 
apostrophes for contracted forms.
• Use sentences with different forms: statement, question, 
exclamation and command.
• Use extended noun phrases to describe and specify (e.g. 
the blue butterfly).
• Use subordination (when, if, that or because).
• Use coordination (or, and, but).
• Use some features of standard written English.
• Use the present and past tenses correctly, including the 
progressive form.

• Develop understanding of writing concepts by:
• Extending the range of sentences with more than one 

clause by using a wider range of conjunctions, including 
when, if, because, although.

• Using the present perfect form of verbs in contrast to 
the past tense.

• Choosing nouns or pronouns appropriately for clarity 
and cohesion and to avoid repetition.

• Using conjunctions, adverbs and prepositions to 
express time and cause.

• Using fronted adverbials.
• Indicate grammatical and other features by:

• Using commas after fronted adverbials.
• Indicating possession by using the possessive 

apostrophe with plural nouns.
• Using and punctuating direct speech.

• Develop understanding of writing concepts by:
• Recognising vocabulary and structures that are 

appropriate for formal speech and writing, including 
subjunctive forms.

• Using passive verbs to affect the presentation of 
information in a sentence.

• Using the perfect form of verbs to mark 
relationships of time and cause.

• Using expanded noun phrases to convey 
complicated information concisely.

• Using modal verbs or adverbs to indicate degrees of 
possibility.

• Using relative clauses beginning with who, which, 
where, when, whose, that or with an implied (i.e. 
omitted) relative pronoun.
• Indicate grammatical and other features by:

• Using commas to clarify meaning or avoid ambiguity 
in writing.

• Using hyphens to avoid ambiguity.
• Using brackets, dashes or commas to indicate 

parenthesis.
• Using semi-colons, colons or dashes to mark 

boundaries between independent clauses.
• Using a colon to introduce a list.
• Punctuating bullet points consistently.

When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not achieved anything greater than the ability 
to share feelings and thoughts through language.’  (James Earl Jones)
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Analyse writing
This concept 
involves 
understanding how 
grammatical choices 
give effect and 
meaning to writing.

• Discuss writing with the teacher and other 
pupils.
• Use and understand grammatical 
terminology in discussing writing:
Year 1

• word, sentence, letter, capital letter, full 
stop, punctuation, singular, plural, question 
mark, exclamation mark.
Year 2
• Use and understand grammatical 
terminology in discussing writing:

• verb, tense (past, present), adjective, 
noun, suffix, apostrophe, comma.

• Use and understand grammatical 
terminology when discussing writing and 
reading:
Year 3
• word family, conjunction, adverb, 

preposition, direct speech, inverted commas 
(or ‘speech marks’), prefix, consonant, vowel, 
clause, subordinate clause.
Year 4
• pronoun, possessive pronoun, adverbial.

• Use and understand grammatical 
terminology when discussing writing and 
reading:
Year 5

• relative clause, modal verb, relative 
pronoun, parenthesis, bracket, dash, 
determiner, cohesion, ambiguity.
Year 6

• active and passive voice, subject and 
object, hyphen, synonym, colon, semi-
colon, bullet points.

Present writing
This concept 
involves learning to 
reflect upon writing 
and reading it aloud 
to others.

• Read aloud writing clearly enough to be 
heard by peers and the teacher.
• Read aloud writing with some intonation.

• Read aloud writing to a group or whole 
class, using appropriate intonation.

• Perform compositions, using appropriate 
intonation and volume.

When I read great literature, great drama, great speeches or sermons, I feel that the human mind has not achieved anything greater than the ability 
to share feelings and thoughts through language.’  (James Earl Jones)
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